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CHAPTER I 
THE PROBLEM: DEFINITION, DEVEWPMENT , 
AND REVIEW OF LITERATURF, 
What do teachers  th ink of t h e  present  p r a c t i c e s  of 
i n s t r u c t i o n a l  supervision? Are these  p r a c t i c e s  as he lp fu l  
a s  supervisors  may th ink they a re?  Is it poss ib le  t h a t  
some even may be detr imental?  What can supervisors  l e a r n  
from t eache r s f  evaluat ions of p r ac t i c e s  which have a s  t h e i r  
goa l  t h e  improvement of teachers  i n  service?' While much 
h a s  been wr i t t en  within t h e  pas t  quar te r  of a century 
regarding i n s t r u c t i o n a l  supervision i n  school operat ion,  
t h e m  volumes seldom have touched upon t h e  po in t  of view 
of  t h e  teacher .  2 
THE PROBLEM 
Statement of the  problem. The conclusions of a 
f i e l d  repor t  submitted t o  Drake University i n  August, 1955, 
by Frank C.  Lorey, Jr. ind ica te  t h a t ,  although t h e  elementary 
schools  of Des Moines, Iowa do not  have a supervisory program 
l ~ e n r ~  Ante l l ,  "Teachers Appraise Supervision, " 
J o u r n a l  Of Educational Research, XXXVIII (Apr i l ,  1945), 
r
*M. J .  Whitehead, "Teachers Look A t  Supervision," 
Educat ional  leaders hi^, X (November, 1952),  101. 
on paper,  such a program does e x i s t  i n  e f f e c t  s ince  an 
ovenmelming major i ty  of t h e  c i t y ' s  t h i r t y - f i ve  elementary 
school  p r i nc ipa l s  use t he  same supervisory p r ac t i c e s  and 
procedures .' It was f u r t h e r  concluded t h a t :  
This study has  a d e f i n i t e  impl ica t ion  f o r  f u t u r e  
research  on t he  supervisory p r ac t i c e s  i n  t he  Des Moines 
Elementary Schools. It would seem t h a t  a t  some f u t u r e  
time a study of teachers '  a t t i t u d e s  toward t h i s  
supervisory program should be of g r ea t  value.2 
While it was not poss ib le  t o  gain permission t o  
conduct such a follow-up study of teacher  a t t i t u d e s  i n  t h e  
schools  of Des Moines, a similar problem based on M r .  Lorey's 
f i nd ings  w a s  undertaken i n  t he  following f i e l d  repor t .  Six 
small  communities--Ankeny, Johnston, Martensdale, Norwalk, 
Urbandale, and Waukee--were involved. A l l  of these  
communities a r e  within nineteen miles of Des Moines; none 
o f f e r  supervis ion  t o  t h e i r  teachers .  The purpose of t he  
atudy was t o  inves t iga te  and attempt t o  answer th ree  
ques t ions :  (1) Would teachers  not receiving supervision 
look upon such a program favorably should it be offered  t o  
them? ( 2 )  How do teachers  r a t e  supervisory p r ac t i c e s  common 
t o  t h e  Des Moines Elementarg Schools? (3)  Are t he r e  
 rank C .  Lorey, J r . ,  wSupervisory Prac t i ces  I n  The 
Dee Moines Elementary  school^,^ (Unpublished Master 's  
f i e l d  r e p o r t ,  Drake Universi ty,  Des Moines, 1955),  p. 42. 
%bid. ,  p. 44. 
supervisory  techniques not  l i s t e d  i n  Des MoinesT program 
which t e a c h e r s  r a t e  des i rab le?  
Importance of t h e  problem. Harold Spears h a s  s t a t e d  
t h a t  t h e  t eacher  i s  paramount i n  any school  set t ing. '  In 
connect ion with i n s t r u c t i o n a l  supervis ion he says: 
Perhaps the value of a supervisory program can 
b e s t  be measured by t h e  a f f e c t i o n  and respec t  shown 
f o r  it by t h e  teachers .2  
Evaluat ion seems t o  have a two-way ac t ion .  J u s t  
a s  t h e  supervisor  judges t h e  i n s t r u c t i o n a l  e f f o r t s  
of t h e  t eacher ,  l ikewise  t h e  t eacher  i s  judging t h e  
supervisory  e f f o r t s  of t h e  supervisor.3 
. . .  d i scuss ion  of t h e  recept ion  of supervis ion  
by t h e  teacher  might be summed up with one statement:  
Supervis ion must s a t i s f y  the t eacher  a s  we l l  as t h e  
-
superv i so r .  4 
Growing out  of t h e  philosophy expressed above, t h e r e  
h a s  been a t r e n d  i n  recent  yea r s  t o  view supervision as an 
aim n o t  only  toward the  growth of pup i l  and t eacher ,  but  of 
t h e  supervisory  s t a f f  i t s e l f .  A s  a r e s u l t ,  t h e r e  have been 
a number of t eacher  surveys t o  compare t h e  types of 
superv i so ry  s e r v i c e s  which teachers  d e s i r e  with those  which 
' ~ a r o l d  Spears ,  Improvinq Supervision O f  
I n s t r u c t i o n  (New York: Frent ice-Hall ,  Inc., 1 9 5 3 r  p. 443. 
5 ~ i l l i a m  T. Melchior , I n s t r u c t i o n a l  Supervis ion 
(Boston:  D. C. Heath and Company, 1950) ,  p. 6. 
t h ey  rece ive .  
One such s tudy involved two hundred New York 
elementary t eachers  i n  e i gh t  ~ c h o o l s . ~  Twenty-fire of t h e  
most common p r a c t i c e s  of supervis ion were made p a r t  of a 
ques t ionna i re  answered by represen ta t ive  teachers .  
Conclusions were t h a t  teachers  f avor  those  supervisory 
p r a c t i c e s  which g ive  them the  widest l a t i t u d e  t o  p a r t i c i p a t e  
i n  curriculum improvement, which make sources of pe r t i nen t  
informat ion  ava i l ab l e ,  and which give them genuine 
a s s i s t a n c e .  They r e sen t  a l l  forms o f . impos i t ion ,  want he lp  
i n  t h e i r  everyday t a s k s ,  and do not  care  f o r  inspec t iona l  
superv i s ion .  A f u r t h e r  conclusion was: 
Apparently, t o  some ex ten t ,  supervisors  and teachers  
a r e  not  agreed upon the  r e a l  purposes and techniques of 
supervis ion .  An obvious deduction i s  t h a t  t h e r e  must 
be a  f r e e  flow of opinion so  t h a t  the re  w i l l  be common 
understandings.  
Supervisors  should readjus t  t h e i r  th inking i n  regard 
t o  t h e  value of t he  various supervisory p r ac t i c e s .  If 
t h e  l a t t e r  a r e  t o  be used with the  chief  purpose of 
improving t eachers  i n  se rv ice ,  they should be 
cona tan t ly  evaluated on t h i s  bas i s .  Merely s tanding 
t h e  t e s t  of time i s  not a proper qua l i f i c a t i on  f o r  an 
approved supervisory prac t ice .2  
A second s tudy concerned with comparing supervisory 
p r a c t i c e s  i n  use with those des i red  by t h e  teachers ,  took 
place during a summer session a t  But ler  un ive r s i t ye3  
)P. M. Bail, "Do Teachers Receive The Kind O f  
S u ~ e r v i s i o n  They Desire?" Journal  Of Educational Research, 
XL' (May, 1947 ) , - 713 . 
5 
Twenty-three graduate  s tudents  personal ly interviewed 460 
school  personnel  -- t eachers ,  p r i n c i p a l s ,  and super in tendents .  
Conclusions were: (1) t e a c h e r s  most f r equen t ly  d e s i r e  
superv i s ion  which provides cons t ruc t ive  c r i t i c i s m ,  new 
techniques  and methods, demonstration teaching ,  and suggested 
m a t e r i a l s  and equipment, and ( 2 )  teachers  do no t  rece ive  
from superv i s ion  the  s e r v i c e s  they des i re .  
A t h i r d  s tudy of similar na tu re  was done i n  North 
~ a r o l i n a  .' Through a ques t ionnai re ,  M. J .  Whitehead 
surveyed supervisory views of 115 t eachers  i n  negro high 
schoo l s  r ep resen t ing  s ixty-nine ou t  of  one hundred counties .  v 
Whitehead found t h a t :  (1) 96 per  cent  of the  t e a c h e r s  
s t a t e d  they  enjoyed t h e i r  work, ( 2 )  76 per  cent  of t h e  
t e a c h e r s  f e l t  t h a t  t h e i r  supervisors  were democratic i n  
school  admin i s t r a t ion ,  and (3 )  82 per  cen t  agreed t h a t  t h e  
p r i n c i p a l s  u t i l i z e d  t h e  group process  i n  planning. Among 
o t h e r  f i n d i n g s ,  t h e  s tudy showed t h a t  t eachers  f avor  c l a s s -  
room v i s i t s  under c e r t a i n  condi t ions.  A wel l  planned visit 
fo l lowed by an i n d i v i d u a l  conference was considered 
b e n e f i c i a l  t o  improvement of teaching by one hundred pe r  
c e n t .  As t o  t h e  views of t h e  t eachers  regarding t h e  purposes 
o f  t h e  v i s i t :  (1) 80 per  cent  s a i d  t h e  supervisory v i s i t  
'Whitehead, a. a. 
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was made f o r  the purpose of improving i n s t r u c t i o n ,  and 
( 2 )  20 per  cen t  s a i d  the  purpose of the  v i s i t  was t o  a t e  
t h e  t eachers  and to inspect  t h e  physical  f e a tu r e s .  1 
Whitehead's f i n a l  conclusion was t h a t  both admin i s t ra to r s  
and t e ache r s  had re-examined and re-thought t h e i r  
phi losophies  of education and had placed the  improvement of 
i n s t r u c t i o n  above t he  minutiae which sometimes are 
respons ib le  f o r  d ive r t i ng  educat ional  i n s t i t u t i o n s  from 
t h e i r  ch i e f  purpose of teaching. 2 
The t eacher  who works d i r e c t l y  with t h e  c h i l d  is,  
perhaps,  t h e  s ing le  most important f o r c e  i n  t h e  educat ional  w 
system, To quote John Bartky: 
The t eacher  i s  t h e  only poss ib le  intermediary 
between contemporary soc ie ty  and the ch i ld .  
Curriculum, methodology, audio-visual a i d s ,  e t c . ,  are 
h e r  t oo l s .  Supervisors a r e  he r  t eachers  and helpers .  
The curriculum cannot do t h e  job alone.. It is an 
inanimate th ing ,  a device which requ i res  t h e  guidance 
of a s k i l l e d  opera tor .  The same f o r  methodology, 
audio-visual  a i d s ,  and other  too  s. Neither can t h e  
superv i so r  do t he  t eacher ' s  job. % 
Good s t a f f  r e l a t i ons  between supervisors  and t eachers  
are e s s e n t i a l  t o  t h e  u l t imate  goal of helping t eachers  do 
a b e t t e r  job. "Morale has come t o  be regarded as t he  prime 
r e q u i s i t e  f o r  an e f f i c i e n t  and e f f ec t i ve  organizat ion i n  
' ~ o h n  Bartky, "Helping Teachers Teach," School 
Soc i e ty ,  I331 (September, 1947), p. 224. 
educat ion  as we l l  as i n  businesson'  t o  be e f f e c t i v e ,  
a d m i n i s t r a t i o n  must be a  cooperative en te rp r i se .  There must 
be a n  awareness of a t t i t u d e s ,  a concern f o r  human r e l a t i o n s ,  
a s t r i v i n g  toward a  t r u e  teamwork approach, and a genera l  
a p p l i c a t i o n  of democratic processes. Por t ions  of a r e c e n t  
book on s taf f  r e l a t i o n s  s t a t e :  
Educat ional  goals  and purposes should become t h e  
c r i t e r i a  by which p r i n c i p l  s, p r a c t i c e s ,  and r e s u l t s  
a r e  c o n t i n u a l l y  appraised. !! 
Every adminis t ra tor  should t r y  t o  f i n d  out what 
his s t a f f  r e a l l y  t h i n k s  of him j u s t  as each t eacher  
should try t o  know t h e  a t t i t u d e  of h i s  c l a s s .  This 
knowledge may not  always be comforting, but it is  
u s u a l l y  e x c e l l e n t  medicine f o r  a  bad case of 
complacency. 
It is  important t o  determine whether t h e r e  i s  a 
f e e l i n g  of belongingness and understanding on t h e  
p a r t  of admin i s t r a to r s ,  t e a c h e r s , , p u p i l s ,  and parents .  
Since t h e  school e x i s t s  f o r  teaching and l ea rn ing ,  
t h e  e f f e c t s  f s t a f f  r e l a t i o n s  i n  t h i s  a r e a  a r e  q u i t e  
s i g n i f i c a n t .  ? 
Much of t h e  evaluat ion of good s t a f f  r e l a t i o n s h i p s  
must concern i t s e l f  with the  presence of good 
p r a c t i c e s  and condit ions,  because the  u l t ima te  e f f e c t  
of such p r a c t i c e s  upon boys and g i r l s  may never be 
f u l l y  o r  completely known. Such an evalua t ion ,  then ,  
may look f o r  t h e  number of good p r a c t i c e s  and attempt 
t o  appra i se  t h e i r  q u a l i t y  i n  r e l a t i o n  t o  t h e  
cond i t ions  they  seem t o  ~ r o d u c e  .4
'staff - Rela t ions  & School Administration (Thir ty-  
Th i rd  Yearbook. Nashington: American Association of School 
Adminis t ra tors ,  1955), p. 224. 
How t h e  s tudy was made. Data was c o l l e c t e d  from a -- --
ques t ionna i re  s e n t  t o  e ighty  t e a c h e r s  i n  s i x  smal l  
communities n e a r  Des Moines. Ankeny, Johnston, Martensdale, 
Norwalk, Urbandale, and Waukee were involved. The 
q u e s t i o n n a i r e  was based pr imar i ly  upon information taken from 
t h e  previous ly  mentioned f i e l d  s tudy on the  supervisory 
program i n  Des ~ o i n e s . '  To quote,  i n  p a r t ,  from t h e  
conclus ions  of t h i s  study: 
. . . (1) P r i n c i p a l s  v is i t  classrooms t o  observe 
rocedures.  ( 2 )  P r inc ipa l s  v i s i t  classrooms unannounced. 
73)  P r i n c i p a l s  occas ional ly  schedule v i s i t s .  ( 4 )  P r i n c i p a l s  keep w r i t t e n  records of impressions of t h e  
observat ions .  ( 5 )  P r i n c i p a l s  occas ional ly  make a pre- ?- 
v i s i t a t i o n  d iagnos is  of t h e  purpose of t h e  v i s i t  with t h e  
t eacher .  ( 6 )  P r i n c i  a l s  hold a p o s t - v i s i t a t i o n  conference L. 
with t h e  teachers .  77) P r i n c i p a l s  hold o t h e r  types  of 
i n d i v i d u a l  conferences with t h e  teachers .  (8) P r i n c i p a l s  
p a r t i c i p a t e  i n  classroom a c t i v i t i e s .  (9) P r i n c i p a l s  v i s i t  
t e a c h e r s  not  on probation. (10) P r i n c i p a l s  do curriculum 
plannine; and eva lua t ing  with teachers .  (11) P r i n c i p a l s  
h o l d  departmental  conferences. (12) P r i n c i p a l s  hold 
b u i l d i n g  meetings. (13) P r inc ipa l s  have in t ra-school  
v i s i t a t i o n s  of new teachers  with experienced teachers .  
(14)  P r i n c i p a l s  have in ter -school  v i s i t a t i o n s  of new 
t e a c h e r s  with experienced teachers .  (15)  P r i n c i p a l s  
a s s i g n  experienced teachers  t o  a s s i s t  new teachers .  (16) P r i n c i p a l s  have a type of intra-school  b u l l e t i n .  (17) P r i n c i p a l s  o f f e r  i n d i r e c t  he lp  t o  t eachers  i n  t h e  
form of teaching  a i d s .  (18) P r i n c i p a l s  spend l e s s  than  
h a l f  t h e i r  t ime on supervision. 
A copy of t h e  quest ionnaire  w i l l  be found i n  t h e  
appendix of  t h i s  f i e l d  r epor t .  It w i l l  be noted t h a t  it i s  
made up of a r a t i n g  s c a l e  concerned with: (1) common 
9 
supervisory  p r ac t i c e s  used i n  t h e  Des Moines Elementary 
Schools,  and (2) other  supervisory techniques not  commonly 
used i n  t he  Des Moines Schools. The t eachers  were asked t o  
ra te  each of twenty l i s t e d  supervisory p r ac t i c e s  by p lac ing  
a check mark i n  one of t h e  f i v e  columns headed: Very Helpful ,  
Some Help, L i t t l e  Help, No Help, o r  Detrimental. Since t h e  
t e a c h e r s  r ece iv ing  the quest ionnaire  were not  under a 
supervisory  program a t  t he  time of the  survey, they  were I 
I 
reques ted  t o  ind ica te :  (1) whether they had received i 
i n s t r u c t i o n a l  supervision a t  any time during t h e i r  teaching 
exper ience ,  and ( 2 )  i f  they would look on supervis ion [ 
favorab ly  should it be of fered  them. They a l s o  were asked L. 
t o  s e l e c t  one of t he  following statements a s  t h e  be s t  
d e s c r i p t i o n  of the  chief  purpose of supervision: (1) To 
r a t e  t eacher  performance, and serve a s  a guide f o r  job 
promotion; ( 2 )  To aid t e ache r s  with t h e i r  work in  order  t o  
i n c r e a s e  exper tness ;  o r  ( 3 )  To s e t  up a s p e c i f i c  curriculum 
t o  be followed by a l l  teachers  i n  order  t o  assure  a properly 
i n t e g r a t e d  program. 
There was a 75 per  cent  r e tu rn  ( s i x t y  out  of e ighty)  
on t h e  ques t ionnai re .  The da ta  gathered from r e p l i e s  were 
used t o  i nd i ca t e  answers t o  t he  t h r ee  quest ions s t a t e d  e a r l y  
i n  t h i s  chap te r  regarding t h e  purpose of t h e  study. 
CHAPTER I1 
P R E S E N T A T I O N  O F  DATA 
All of t h e  s i x t y  elementary teachers  who re turned t h e  
ques t ionna i re  were women. The years  of teaching experience 
ranged from one t o  for ty- four  with an average of t e n  and 
one-half years .  Kindergarten through s i x t h  grade were 
represented .  A s  shown i n  Table I, 50 pe r  cent  of t h e  
t e a c h e r s  ind ica ted  they had received i n s t r u c t i o n a l  supervis ion 
TABLE I 
PERCENTAGE OF SIXTY ELEMENTARY TEACHERS I N  SIX SMALL 
C O I D W N I T I E S  NEAR D E S  M O I N E S ,  IOWA, SPRING, 1956, 
WHO HAVE OR HAVE NOT RECEIVED SUPERVISION 
AT SOFE TIiG DURING THEIR TEACHING 
EXPERIENCES 
a t  some time during t h e i r  teaching experiences; 41.7 per cen t  
Percentage 
50.0 Have rece ived supervis ion . . . . 
Have not  received supervision . 
Wrote i n  "some" o r  "very l i t t l e w .  
No response . . . . . . . . . 
i n d i c a t e d  they  had never received i n s t r u c t i o n a l  supervis ion;  
and 5 pe r  cen t  f i l l e d  i n  t he  words waomew o r  "very l i t t l e . *  
Table I1 shows t h a t  i n  answer t o  t h e  quest ion,  =Would you 
To ta l  
30 
2 5 
3 
2 
41.7 
5.0 
3.3 
PERCENTAGE O F  S I X T P  ELE3ENTARY TEACHERS I N  SIX SMALL 
C O P I U N I T I E S  NEAR DES M O I N E S ,  IOWA, S P R I N G ,  1956, 
WHO WOULD O R  VDULD NOT LOOK ICtTH FAVOR ON 
THE INTRODUCTION O F  S U P E R V I S I O N  I N T O  
T H E I R  SCHOOL PROGRAMS 
To ta l  Percentage 
. . . . .  would f a v o r  supervis ion 48 
. . .  Would no t  f avor  supervis ion 3 
Wrote i n  "depends on p r ac t i c e s  
. . .  and p a r t i c u l a r  supervisorn 5 
. . . . . . . . . . .  No response 4 
r 
I: look favorably on supervis ion should it be offered t o  you?n 
80 p e r  c en t  checked "yes," and 5 per  c en t ,  nno.w A t o t a l  of  
8.3 p e r  cen t  d id  not check e i t h e r  answer, but wrote i n  
comments i nd i ca t i ng  t h a t  acceptance of a supervisory program 
would depend on t he  type of p rac t i ces  employed and t h e  
p e r s o n a l i t y  of t he  p a r t i c u l a r  supervisor .  
I n  regard t o  the  t h r ee  statements from which t h e  
t e ache r s  were asked t o  s e l e c t  t he  one bes t  descr ib ing  t h e  
c h i e f  purpoae of supervis ion,  the  r e s u l t s  were a s  follows: 
Statement Total  Percentage 
To r a t e  t eacher  performance, and 
s e rve  as a guide f o r  job promotion 
and s a l a r y  inc rease  . . . . . . . . .  1 1.7 
To a i d  t eachers  with t h e i r  work i n  
o r d e r  t o  inc rease  expertness  . . . .  U. 68.3 
To s e t  up a s p e c i f i c  curriculum t o  be 
followed by a l l  teachers  i n  order  t o  
a e su re  a proper ly  in tegra ted  progrem 14 23 03 
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The remaining f o u r  teachers  (6.7 per cent )  checked both t h e  
second and t h i r d  s tatements ,  and wrote i n  comments t o  t h e  
e f f e c t  t h a t ,  "In my opinion, teacher  growth and a s p e c i f i c  
curr iculum t o  be followed by everyone must be worked ou t  
t o g e t h e r .  They a r e  both p a r t  of t h e  supe rv i so r f s  job and I 
do no t  s e e  how they can be separated." 1 
TEACHER ILllTINGS OF .SUPERVISORY PRACTICES 
As s t a t e d  i n  Chapter I, the  main body of t h e  
ques t ionna i re  was made up .of a r a t i n g  sca le  concerned with: 
(1) supervisory  p r ac t i c e s  i n  common use i n  t h e  Des Moines 
Elementary Schools,  and ( 2 )  supervisory techniques not  
commonly used i n  t h e  Des Moines Elementary Schools. Teacher 
r a t i n g s ,  d iv ided i n t o  the  two ca tegor ies  l i s t e d  above, w i l l  
be found i n  t he  remainder of t h i s  chapter.  
I. PRACTICES COMMON TD THE DES MOINES 
ELEMENTARY SCHOOLS 
Ratinga of t h e  classroom v i s i t  as a supervisory 
p r a c t i c e ,  as shorn i n  Table 111, revea l  t h a t  43.3 pe r  cen t  
o f  t h e  s i x t y  t eachers  surveyed considered it very h e l p f u l ;  
45 p e r  c e n t  r a ted  it of some help;  a t o t a l  of 10 per  c en t ,  of 
l i t t l e  o r  no he lp ;  and none of t he  teachers  r a t ed  it as 
'Typical comment quoted from a quest ionnaire  r e tu rn .  
RATINGS GIVEN THE C U S S R O O M  V I S I T  A S  A SUPERVISORY 
P R A C T I C E  BY S I X T Y  ELEMENTARX TEACHERS I N  SIX 
SMALL COMMUNITIES NEAR D E S  MOINES,  IOWA, 
S P R I N G ,  1956 
I Percentages 
Classroom v i s i t  
t o  observe 
procedures . . . 
Unannounced 
classroom v i s i t .  
Scheduled 
classroom v i s i t .  
Classroom v i s i t  
t o  experienced 
teacher  not on 
probation . . . 
Par t i c ipa t ion  
by supervisor 
i n  classroom 
a c t i v i t i e s  . . . 
Pre-v is i ta t ion  
diagnosis  of 
purpose of v i s i t  
Pos t -v is i ta t ion  
conference , 
supervisor  and 
teacher  . . . . 
Observations 
kept i n  wri t ten 
f o r m . . .  
Very help- 
f u l  
43.3 
16.7 
36.7 
21.7 
25.0 
38.3 
75.0 
. . 4 3 . 3  
Some 
h e l p  
45.0 
33.3 
36.7 
51.7 
20.0 
31.7 
15.0 
33.3 
L i t t l e  
help 
6.7 
26.7 
18.3 
15.0 
21.7 
18.3 
5-0 
16.7 
No 
help 
3.3 
11.7 
6.7 
3.3 
15.0 
5.0 
1.7 
3.3 
Detri- 
mental 
---- 
8.3 
1.7 
1.7 
16.7 
1. 7 
---- 
1.7 
No 
response 
1.7 
3.3 
---- 
6.7 
1.7 
5-0 
3.3 
1.7 
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genera l ly  detrimental.  Teachers ra ted  t he  unannounced 
classroom v i s i t  as l e s s  he lp fu l  than the  scheduled v i s i t .  
I n  con t r a s t  t o  a t o t a l  of 50 per cent  teachers  who r a t e d  t h e  
unannounced v i s i t  a s  e i t h e r  very he lpfu l ,  o r  of some he lp ,  a 
t o t a l  of 73.3 per  cent teachers  ra ted  the  scheduled v i s i t  i n  
one of t he se  c l a s s i f i c a t i o n s .  Five teachers  (8.3 per cen t )  
considered t h e  unannounced v i s i t  detr imental ,  while only one 
t e a c h e r  (1.7 per  cent )  r a t ed  the  scheduled visit as  such. 
However, one teacher  wrote i n  c r i t i c i sm  of the  scheduled 
v i s i t ,  "1 believe too many would make a spec ia l  e f f o r t  t o  
have something spec i a l  planned f o r  these v i s i t s .  A good 
t e a c h e r  i s  ready f o r  a v i s i t  a t  any time." 
I n  r a t i n g  t he  classroom v i s i t  t o  t he  experienced 
t eache r  not  on probation, 21.7 per  cent considered the 
p r a c t i c e  verg he lpfu l ;  51.7 per  cent  of some help;  and 15 
p e r  cen t ,  of l i t t l e  help. 
Teachers did not r a t e  pa r t i c ipa t ion  by the  supervisor  
i n  classroom a c t i v i t i e s  as highly desirable.  While 25 per 
c e n t  thought supervisory par t i c ipa t ion  very he lpfu l  and 
20 p e r  cen t  r a t ed  it of some help, a t o t a l  of 36.7 per  cent  
considered the prac t i ce  of l i t t l e  o r  no help,  and 16.7 per  
c e n t  rated it a s  ac tua l l y  detrimental. 
A pre-v i s i t a t ion  diagnosis of t he  purpose of t h e  
v i s i t  was ra ted  very helpful by 38.3 Per cent;  of some help  
by 31.7 per  cen t ;  of l i t t l e  h e l p  by 18.3 Per cen t ;  and of no 
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help by 5 per cent. While these figures indicate that 
teachers thought the pre-visitation diagnosis of value, 
ratings of the post-visitation conference show that this 
practice was considered even more desirable. A total of 90 
per cent rated the post-visitation conference helpful--75 
per cent, very helpful, and 15 per cent, of some help. 
Over three-fourths of the teachers thought that the 
supervisory observations made during the classroom visit 
should be kept in written form; 43.3 per cent rated written 
observations as very helpful, 33.3 per cent, of some help. 
Supervisory-teacher conferences for purposes other 
than discussion of classroom visits were rated high by 
teachers. As shown in Table IV, 63.3 per cent considered 
TABLE IV 
RATINGS GIVEN SUPERVISOR-TEACHER AND BUILDING 
CONFERENCES AS SUPERVISO3Y PFLACTICES 
BY SIXTY EIZXENTARY TEACHERS IN 
SIX SMALL COl.Q~XJKITI73S hTAR 
DES lOIPIES, IOWA,  
SPRING, 1956 
Percentages 
ve ry  
help- Some Little No Detri- No 
f ul help help help mental response 
Supervisor-teacher 
conferences for 
purposes other 
than post- 
visitation . . . . 63.3 30.0 6-7 =--- ---- 1-11 
Departmental 
conferences . . . 55.0 36.7 6.7 ---- ---- 1.7 
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conferences very helpful ,  and 30 per cent considered them of 
some help. A comparable percentage favored departmental 
conferences, with 55 pe r  cent r a t i ng  them very helpful ,  and 
36.7 per  cen t ,  of some help. 
Teachers viewed jo int  supervisor-teacher curriculum 
planning and evaluation a s  highly des i rable ,  a s  i l l u s t r a t e d  
by t h e  f i g u r e s  i n  Table V. A t o t a l  of 96.7 per cent  ra ted  
TABLE V 
RATINGS GIVEN J O I N T  SUPERVISOR-TEACHER 
CURRICULW- PLANNING AND EVALUATION 
BY SIXTY ELEMENTARY TEACHERS 
IK SIX WALL COI~DIUNITIES 
NEAR DES MOIhIES, IOWA, 
SPRING, 1956 
- - 
t h e  p rac t i ce  as e i t h e r  very helpful  o r  of some help. 
Supervisor- 
t eache r  cur- 
riculum 
planning and 
eva lua t ion  
Table V I  ehows t h a t  intra-school v i s i t a t i o n  by new 
t e a c h e r s  with more experienced teachers was believed t o  be 
very he lpfu l  by 55 per cent;  of some help by 30 per cent;  of 
Percentages 
l i t t l e  or no help  by 6.7 per cent;  and actual ly  detrimental 
Very 
help- 
ful 
71.7 
by 5 per  cant .  
Some 
help 
25.0 
L i t t l e  
help 
1.7 
No 
help 
---- 
Detri- 
mental 
---- 
No 
response 
1.7 
TABLE VI 
RATINGS GIVEN THE PRACTICE OF INTIU-SCHOOL VISITATION-- 
NEW TEACHERS WITH WEFUENCED TEACHERS--BY 
SIXTY ELeMENTARp TeACHERS IN SIX SWLL 
COMMUNITIES NEAR DES MOINES, IOWA, 
SPRING, 1956 
I Percentages 
The prac t ice  of assigning experienced teachers t o  
In t ra-school  
v i s i t a t i o n  by 
new teachers  
wi th  experienced 
t e a c h e r s  
a a s i a t  new teachers  was not regarded as  highly des i rab le  a s  
t h e  in t ra - school  v i s i t a t i o n .  While 41.7 per cent ra ted  such 
Very 
help- 
f u l  
55.0 
a s s i p m e n t s  very helpful ,  and 36.7 per cent ra ted  them of 
some h e l p ,  10 per  cent  considered them of l i t t l e  help,  and 
Some 
help  
30.0 
5 per  c e n t .  thought them ac tua l ly  detrimental.  The lack of 
t e ache r  response t o  t he  r a t i ng  of t h i s  pract ice  was 6.7 per  
L i t t l e  
help  
3.3 
cent.  This percentage of no response was second only t o  t h a t  
of t h e  in t ra-school  b u l l e t i n .  The above f i gu re s  w i l l  be 
No 
help 
3 a 3  
found i n  Table V I I .  
Detri-  
mental 
5.0 
No 
response 
3.3 
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TABLE VII 
RATINGS GIVEN ZHE PRACTICE OF ASSIGNING EXPERIENCED 
TEACHERS TO ASSIST NEW TEACHERS BY SIXTY 
ELElJIENTARY TEACHERS I N  SIX SMALL 
COMMUNITIES NEAR DES MOINES, 
IOWA, SPRING, 1956 
I Percentages 
Experienced 
t e a c h e r s  assigned 
t o  assist new 
t e a c h e r s  
Very 
help- 
f u l  
; L e  No Detri-  1 No 
help mental response 
-- 
As shown i n  Table V I I I ,  the  intra-school bu l l e t i n  was 
TABLE V I I I  
RATINGS G I V E N  TKE INTRA-SCHOOL B U L U T I N  BY SIXTY 
EIXIIENTARY TEACHERS I N  SIX SMALL CO!JBTUNI~S 
XEAR IES MOINES, IOWA, SPRING, 1956 
Percentages 
45 pe r  cent  of t h a t  t o t a l  regarded the pract ice  very helpful .  
Intra-echo01 
b u l l e t  i n  
The b u l l e t i n  was considered of l i t t l e  o r  no help by 8.3 per cent.  
r a t e d  he lp fu l  by a t o t a l  of 83.3 per  cent of the  teachers-- 
No 
response 
8.3 
Detri- 
mental 
---- 
No 
help 
1.7 
Very 
help- 
f u l  
45.0 
Some 
help 
38.3 
L i t t l e  
help 
6.7 
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It w i l l  be noted i n  Table I X  t h a t  supervisory helps  
through teacher  a i d s  such a s  mater ia ls ,  books, and a r t i c l e s  
TABLE I X  
RATINGS GIVEN SUPERVISORY HELPS THROUGH TEACHING AIDS 
SUCH AS MATERIALS, BOOKS, AND ARTICLES BY SIXTY 
ELFMENTARY TEACHERS I N  SIX SMALL COMMUNITIES 
NEAR DES MOINES, IOWA, SPRING, 1956 
I Percentages 
were viewed very helpful  by 83.3 per cent ,  and of some help  
by t h e  remaining 16.7 per  cent.  O f  the  twenty supervisory 
techniques  r a t ed  i n  t h i s  study, t h a t  of *helps through 
t each ing  aids" was t he  only one regarded e i t h e r  very he lpfu l  
o r  o f  some help  by a l l  s i x t y  teachers.  
Helps through 
teach ing  aids 
such as  mater- 
i a l s ,  books, 
and a r t i c l e s  
11. PRACTICES NOT COMMONLY USED I N  THE 
DES MOINES ELEMENTARY SCHOOLS 
The supervisory p rac t i ce  of non-credit, in-service 
courses  o r  workshops, as shown i n  Table X, was ra ted  very 
h e l p f u l  by 31.7 per  cent teachers ,  of some help by 48.3 per  
Very 
help- 
f u l  
83.3 
L 
Some 
help  
16.7 
L i t t l e  
help 
---- 
No 
help 
-I-- 
Detri-  
mental 
---- 
No 
response 
---- 
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TABLE X 
R A T I N G S  G I V E N  THE P R A C T I C E  O F  NON-CREDIT, IN-SERVICE 
C O U R S E S  O R  WORKSHOPS BY SIXTY ELEMENTARY TEACHERS 
I N  SIX SMALL COMMUNITIES NEAR D E S  BDINES, IOWA, 
SPRING, 1956 
Percentages 
c e n t ,  and of l i t t l e  help by 11.7 per cent ,  One of the  two 
Non-credit, in -  
s e r v i c e  courses 
o r  workshops 
t e a c h e r s  who ra ted  the  non-credit course o r  workshop of no 
h e l p  f e l t ,  "If workshops and courses a r e  offered, teachers 
ahould g e t  c r e d i t  f o r  them. A teacher 's  time i s  valuable-- 
Verg 
help- 
f u l  
31.7 
s o  I be l i eve  the  teacher should receive c r ed i t ,  and 
e s p e c i a l l y  i f  they a r e  required and taken on the teacher 's  
Own time. If no c r e d i t  i s  offered--they should have the  time 
accounted f o r  and e i t h e r  taken out of t h e i r  school day o r  
paid  f o r  it. . . ." The second teacher t o  r a t e  the  pract ice  
of no h e l p  wrote i n  b r i e f l y ,  "I've had them!" 
Teacher par t i c ipa t ion  i n  t he  formulation of school 
po l icy  m a  believed helpful  by 95 per cent of the  teachers 
surveyed. Table XI reveals  t h a t  66.7 per cent ra ted  the  
p r a c t i c e  very helpful ,  and 28.3 per cent considered it of 
Some 
help 
48.3 
some help. 
L i t t l e  
help 
11.7 
No 
help 
3.3  
Detri- 
mental 
---- 
mo 
response 
5.0 
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TABLE X I  
RATINGS GIVEN TEACHER PARTICIPATION I N  THE FORMULATION 
OF SCHOOL POLICY BY SIXTY EBMENTARY TEACHERS I N  
SIX SMALL COMI-IULJITIES NEAR DES MOINES, IOVJA, 
SPRING, 1956 
I Percentages 
Teacher p a r t i c i -  
pa t ion  i n  t h e  
formulat ion of 
school  policy 
As shown i n  Table =I, teachers regarded an or ien ta t ion  
Very 
help- 
f u l  
program f o r  new teachers worth-while. A t o t a l  of 73.3 per 
TABLE XI1 
Some 
help 
RATINGS GIVEN THE ORIENTATION PROGRAM FOR NEW TEAC- 
BY SIXTY E'LEMENTARY TSACHERS I N  SIX SMALL 
CO?NUNITISS NZAR DES t!OINES, IOWA, 
SPRING, 1956 
I Percentages 
..- 
L i t t l e  
help 
cen t  rated such a program very helpful ,  25 per cent rated it 
No 
help 
Or i en t a t i on  
program f o r  
new t eachers  
Detri- 
mental 
No 
response 
No 
help 
---- 
L i t t l e  
help 
1.7 
V81.y 
help- 
ful 
73.3 
Some 
help 
25.0 
Detri- 
mental 
I--- 
No 
response 
0--0 
of some help .  Only one teacher (1.7 per cent )  thought t he  
p r a c t i c e  of l i t t l e  help. 
Per iodic  wr i t t en  evaluations--teacher self-evaluat ion 
and eva lua t ion  of t h e  teacher by the  supervisor--were r a t ed  
gene ra l l y  he lp fu l  by teachers.  Table X I 1 1  shows t h a t  of the  
RATINGS GIVEN PERIODIC WRITTEN EVALUATION-- 
SSLF-EVALUATION AND EVALUATION OF THE 
TEACHER BY THE SUPERVISOR--BY SIXTY 
ELE)ENTARY TEACHERS I N  SIX DULL 
COPDXJNITIES NEAR DES ~ ~ O I ~ S ,  
IOWA, SPRING, 1956 
I Percentages 
Per iod ic  w r i t t e n  
t eacher  a e l f -  
e v a l u a t i o n .  . . . 65.0 23.3 6.7 1.7 
Very 
help- 
f u l  
Per iod ic  w r i t t e n  
eva lua t ion  of I I I  I 
t h e  t eache r  by 
t h e  superv i sor  . 4 38.3 1 45.0 1 5.0 1 1.7 
No 
help 
Some 
he lp  
two t y p e s  of evaluat ion,  the self-evaluation was favored by 
Detri- 
mental 
L i t t l e  
help 
more t eache r s ,  with 65 per cent r a t i ng  it very helpful ,  and 
23.3 per  cen t  r a t i n g  it of some help. !ho teachers  (3.3 per  
c e n t )  thought t h e  self-evaluation detrimental. A periodic 
t e a c h e r  evaluat ion wr i t t en  by the supervisor was considered 
NO 
response 
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very helpful  by 38.3 per cent; of some help by 45 per cent; 
and actually detrimental by 8.3 per cent. 
CHAPTER 111 
SUMMARY AND CONCLUSIONS 
The purpose of t h i s  study was t o  inves t iga te  and 
a t t emp t  t o  answer t h r e e  questions: (1) Would teachers  not 
r e c e i v i n g  supervis ion  look upon such a program favorably 
should  it be o f f e r ed  t o  them? ( 2 )  How do teachers  r a t e  
supe rv i so ry  p r a c t i c e s  common t o  the Des Moines Elementary 
Schools? (3 )  Are t h e r e  supervisory techniques not l i s t e d  i n  
Des Moines' program which teachers  r a t e  desirable? 
Data were co l l e c t ed  from a questionnaire sent  t o  
e i g h t y  t e a c h e r s  i n  six small communities near  Des Moines, 
Iowa. The elementary schools of Ankeny, Johnston, 
Martensdale ,  Norwalk, Urbandale, and Waukee--none of which 
have a superv i s ion  program--were involved. The main par t  of 
t h e  ques t i onna i r e  l i s t e d  twenty supervisory p rac t i ces  which 
t e a c h e r s  were asked t o  r a t e  according t o  degrees of 
he lp fu lne s s  t o  t h e  improvement of t h e i r  work. Although no 
d i e t i n c t i o n  was made between the p rac t i ces  l i s t e d ,  f i f t e e n  
were taken from Dea Moinesf program as es tabl i shed through a 
r e c e n t  f i e l d  s tudy,  and f i v e  were well-known techniques not 
commonly used by Des Moines pr incipals .  
There was a 75 pe r  cent  r e tu rn  ( S h t p  out of eighty)  
on t h e  questionnaire. 
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Of t h e  s i x t y  teachers  ( a l l  women) who returned the  
50 Per cent  had received supervision a t  some 
t i m e  d u r i n g  t h e i r  teaching  experiences. Four-fifths of t h e  
t e a c h e r s  (80 p e r  c e n t )  would look favorably upon t h e  
i n t r o d u c t i o n  of supervis ion  i n t o  t h e i r  school programs; 5 
p e r  c e n t  d i d  n o t  want supervis ion;  and 8.3 per cent f e l t  
acceptance  would depend on t h e  p rac t i ces  employed, and the  
p a r t i c u l a r  superv i so r .  
I n  s e l e c t i n g  t h e  statement bes t  descr ibing t h e  chief 
purpose o f  superv i s ion ,  68.3 per  cent  chose the  one reading, 
"To a i d  t e a c h e r s  wi th  t h e i r  work i n  order  t o  increase 
exper tness ."  Only one teacher  chose r a t i n g  of teacher  
performance f o r  job promotion and s a l a r y  increase a s  
auperv ia ion ' s  main concern. 
Teachers  r a t e d  t h e  classroom v i s i t  a s  generally 
h e l p f u l  i f :  (1) t h e  v i s i t  was scheduled, (2 )  the re  was a 
p r e - v i s i t a t i o n  d iagnos i s  of t h e  purpose of the  v i s i t ,  ( 3 )  t h e  
s u p e r r l a o r ' s  observa t ions  were kept i n  wr i t t en  form and 
discussed i n  a p o s t - v i s i t a t i o n  conference, and ( 4 )  t he  
s u p e r v i s o r  d i d  no t  p a r t i c i p a t e  i n  classroom a c t i v i t i e s .  
P a r t i c i p a t i o n  by t h e  s u p e m i s o r  i n  classroom a c t i v i t i e s  was 
r a t e d  a c t u a l l y  de t r imen ta l  by 16.7 per cen t  of the  
t e a c h e r s .  I h s  p o s t - r i s i t a t i o n  conference was considered r e v  
h e l p f u l  by 75 p e r  cent .  
Of t h e  o t h e r  p r a c t i c e s  commonly used i n  the  Des Moines 
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~ l e m e n t a r g  Schools, two were ra ted  very helpful  by teachers: 
(1) supervisor- teacher curriculum planning and evaluation 
(very  he lp fu l ,  71.7 per cen t ) ;  and ( 2 )  supervisory helps 
through teaching a i d s  such a s  materials ,  books, and a r t i c l e s  
(very  h e l p f u l ,  83.3 per  cent)  . The l a t t e r  pract ice received 
t h e  h ighes t  r a t i n g  of t h e  twenty l i s t e d  on the  questionnaire. 
A l l  t h e  remaining supervisory techniqnes used by the 
p r i n c i p a l s  in t h e  Des Moines Elementary Schools--supervisor- 
t eache r  and departmental conferences; intra-school 
v i s i t a t i o n s ,  new teachers  with experienced teachers; assigning 
experienced t eache r s  t o  a s s i s t  new teachers; and the  in t ra-  
school  bulletin--were ra ted  generally helpful  by teachers. 
Theaa p r a c t i c e s  received "very helpfulw o r  fisome help" 
r a t i n g s  ( t h e  two columns to t a l ed )  ranging from 83.3 per cent 
t o  93.3 per  cen t .  
Teacher r a t i n g s  of t he  f i v e  superviso~.p pract ices  not 
commonly used i n  t h e  Des Moines Elementary Schools revealed 
t h a t  t e ache r s  d id  consider these techniques of value- 
Reaul ta  of  r a t i n g s  were: 
1. The or i en t a t i on  program f o r  new teachers was rated 
very he lpfu l  by 73.3 per cent,  and of some help by 
25 per  cent .  
2. Teacher pa r t i c ipa t ion  i n  the  formulation of school 
po l icy  was r a t ed  very helpful  by 66.7 Per cent ,  
and o f  some help by 28.3 per cent. 
3. Non-credit, in-service courses o r  workshops were 
r a t e d  very helpful  by 31.7 per cent ,  and of some 
h e l p  by 48.3 per cent.  
4. Per iod i c  wr i t t en  teacher self-evaluations were ra ted  
very h e l p f u l  by 65 per  cent,  and of some help by 
23.3 pe r  cent .  
5. Per iod ic  wr i t t en  evaluations of the  teacher by the  
superv i sor  were ra ted  very helpful  by 38.3 per 
c e n t ,  and of some he lp  by 45 per cent. 
11. CONCLUSIONS 
The first of t h r e e  questions posed a t  the  onset of 
t h i a  s tudy was: wWould teachers  not receiving superrision 
look  upon such a program favorably should it be offered t o  
them?" The r e s u l t s  of a questionnaire survey of sixty 
teachera aaked t h a t  question ahow t h a t  80 per cent would 
welcome t h e  in t roduc t ion  of supervision i n t o  t h e i r  school 
programs. The f a c t  t h a t  68.3 per cent of the  teachers  
a e l e c t s d  t h e  s ta tement ,  "To a id  teachers  w i th  t h e i r  work 
. .' as t h e  chief  purpose of supervision seems t o  further 
i n d i c a t e  s lncers  i n t e r e s t  i n ,  and readiness f o r ,  supervision. 
The second question t o  be invest igated a s :  "How do 
t e a c h e r s  r a t e  supervisory pract ices  common t o  the Des Moines 
Elementary schools?" Survey results show t h a t  th i r t een  of 
those  f i f t e e n  p r a c t i c e s  l i s t e d  were ra ted  e i t h e r  WrJ helpfu1# 
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o r  of some he lp ,  and t h a t  two of these practices--onscheduled 
classroom v i s i t s ,  and par t i c ipa t ion  by the supervisor in 
classroom act iv i t ies- -were  ra ted  generally unhelpful, even 
detr imenta l .  These findings v e r i f y  t h e  conclusions drawn by 
Frank C. Lorey, Jr. i n  his f i e l d  study, "Supervisory 
P r a c t i c e s  i n  t h e  Des Moines Elementary Schoolssn Lorey. says, 
*The program is b a s i c a l l y  sound. However, there  a re  areas 
which could  be improved nponsn' The first four recommenda- 
t i o n s  Lorey makes are: 
( 1) P r i n c i p a l s  should not v i s i t  classrooms unannounced, 
( 2 )  P r i n c i p a l s  should always schedule v i s i t s ,  (3)  
P r i n c i p a l s  should always make a pre-visitation 
d iagnos i s  of t h e  purpose of the  v i s i t  wi th  the teacher, 
and (4)  P r i  c i p a l s  should not par t ic ipate  i n  classroom 
a c t i v i t i e s .  4 
The t h i r d ,  and l a s t ,  question t o  be studied through 
t h e  s u m e y  a s :  'Are t h e r e  supervisory techniques not l i s t e d  
i n  Des Moines' program which teachers r a t e  desirable?" 
b t i n g s  of f i v e  such prac t ices  listed on the questionnaire 
show t h a t  t e ache r s  d id  see value in: (1) an orientation 
Program f o r  new t eachers ,  (2)  teacher part icipat ion i n  the 
formulat ion of school policy,  (3) non-credit , in-senice 
courses  o r  workshops, (4) periodic wri t ten self-evaluations, 
and ( 5) per iod ic  n i t t e n  evaluations of the teacher by the  
8 u p e n i s o r .  The first, second, and fourth pract ices were 
r a t e d  e s p e c i a l l y  helpful by teachers.  
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APPENDIX 
COPY OF THE QUESTIONNAIRE SENT TO TEACHERS 
Community: Years of teaching experience: 
Grade taught:  K( ) ) 2( ) 3 (  ) 4( ) 5 (  ) 6 (  ) Sex: PI( ) F( ) 
Have you received in s t ruc t iona l  supervision a t  any time during 
your teaching experience? Yes( ) No( ) 
Would you look favorably on supervision should it be offered 
t o  you? Yes( ) No( ) 
Which one of the  following statements would you s e l e c t  t o  bes t  
descr ibe  the  chief  purpose of supervision: 
( ) To r a t e  teacher  performance, and serve a s  a guide f o r  job promotion and sa la ry  increase. 
( ) To a i d  t eachers  with t h e i r  work i n  order t o  increase 
expertness.  
( ) To s e t  a spec i f i c  curriculum t o  be followed by a l l  
t eachers  i n  order  t o  insure a properly in tegra ted program. 
Below, and on the  following pages, please indicate  with a check 
mark how you would r a t e  each pract ice.  The f a c t  t h a t  you may 
no t  be rece iv ing  supervision a t  t h i s  time should not de te r  you 
from ind ica t ing  your judgment. 
Detri- 
mental 
No 
help  S u ~ e m s o ~  P rac t i ce s  
1. Classroom v i s i t  t o  
observe procedures . 
2. Unannounced c lass -  
r o o m v i s i t .  . . . . 
3. Scheduled classroom 
v i s i t  . . . . . . . 
4. Classroom visit t o  
experienced teacher  
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Some 
help 
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help 
Supervisory P r a c t i c e s  
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6. P re -v i s i t a t i on  
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